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TEF Year Two provider submission 
Provider Context 

1. Newcastle University’s mission is to be a world class research-intensive university; to deliver 
teaching and facilitate student learning of the highest quality; and through these two activities to 
make significant contributions to the development of civil society. We are committed to, and 
achieve, excellence in our research, the teaching we deliver and the outcomes achieved by our 
students. 

2. We are consistently placed in the top 1% of universities in the world in international world 
rankings. This position is based on significant achievements in both education and research. In the 
2014 Research Excellence Framework the University was ranked 26th for both overall 
performance, and for research impact. 

3. Our educational excellence is also demonstrated by our performance. At undergraduate level 
we exceed our TEF benchmark on five of the six core metrics, meeting the TEF threshold for 
significance on four of these and the threshold for both significance and materiality on one. We 
also have at least one positive flag on the splits for five of the six metrics, and no negative flags on 
any of the split metrics. The approach used to benchmark TEF metrics does not adequately reflect 
the strength of our absolute performance across a number of key areas. The University’s TEF 
metrics for teaching on my course, non-continuation and highly skilled employment and further 
study show that we significantly out-perform very high institutional benchmarks, but the high level 
of our benchmarks makes it difficult to out-perform these by 2% or more. 

4. The excellence of our teaching, and the strong outcomes for students that this delivers, is 
underpinned by our institutional learning and teaching philosophy. We give our students an 
education for life, through learning and extra-curricular opportunities that provide students with 
knowledge and skills that will last a lifetime, and which are relevant and useful to life and the world 
around us. Our undergraduate programmes challenge our students to explore and achieve their 
full potential, and equip them to continue to do this once they have graduated. 

5. Crucial to this is ensuring our students benefit from studying in a university that is 
internationally recognised for its research excellence. Through our undergraduate programmes 
students are challenged to engage with the frontiers of knowledge by staff working at the cutting 
edge of their disciplines, and are trained in and given the opportunity and skills to undertake 
research themselves. Alongside this commitment to linking our research and teaching sits our 
belief that as well as being valued for its own sake, knowledge must be of wider value to both the 
individual and civil society. Our research must deliver impact, and the same is true of our teaching. 
Therefore our undergraduate programmes are designed to support students to develop the skills 
and attributes that will allow them to make wider contributions to society through employment and 
further study. Through our research-led teaching and our commitment to enhancing employability, 
our undergraduate programmes ensure that our students develop the critical thinking skills, and 
the ability to operate independently and creatively in response to opportunities and challenges – 
attributes that are prerequisites for fulfilling their lifelong potential after graduation. 

6. These strategic commitments are underpinned by the way that we select, develop and support 
our staff to ensure that they can deliver excellent teaching, and by celebrating and recognising 
excellence in delivery. Equally important is the strong culture of partnership that exists between 
staff and students of the University. Students and their representatives participate in all aspects of 
the monitoring, governance and, crucially, development of our undergraduate programmes, and 
the University’s partnership with the Newcastle University Students’ Union (NUSU) is strong. This 
partnership extends to the inclusion of student representation on the Steering Group that 
discussed the approach to this Provider Submission. 

7. Newcastle University’s portfolio spans the full range of disciplines from the creative arts and 
humanities through the social sciences to the medical and physical sciences (offering 227 
undergraduate programmes across 48 JACS Level 3 subject areas). Disciplines are organised into 
three faculties, which contain 24 schools and 12 research institutes (collectively referred to as 
academic units). We therefore balance operating as an integrated and purposeful institution, with 
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the need to respect legitimate disciplinary differences. Our approach is to focus on defining clear 
and consistent expectations for all our undergraduate programmes through a Statement of the 
Newcastle University Undergraduate Offer. This clearly sets out a range of opportunities that will 
be delivered to all undergraduate students no matter what they study. It establishes the 
requirement for consistency of opportunity, whilst acknowledging that in some situations these 
opportunities and outcomes will be delivered in a number of ways appropriate to different 
disciplinary settings. 

8. The Newcastle Offer (approved in 2010-11 for phased introduction and now fully implemented) 
has been a systematic, institution-wide change programme, the effectiveness of which was 
recognised in 2013 by the Times Higher Education Leadership and Management Award, for the 
Outstanding Leadership Team. This effectiveness is based on our approach of developing our 
strategic learning and teaching initiatives (and related policies) iteratively, piloting new approaches 
so that their development and implementation is evidence-based and takes full account of 
feedback from staff and student communities. Consequently these developments are more 
effectively embedded across the University. 

9. The Newcastle Offer has played a central role in ensuring the delivery of a consistent, high 
quality experience for our undergraduate students over the last five years. It is directly relevant to 
this Provider Submission, as given the inclusion of DLHE 2014 outcomes (for 2012-13 graduates) 
the TEF core metrics capture data relating to students on undergraduate degrees between the 
academic years 2010-11 and 2015-16. The changes to our undergraduate provision resulting from 
the Newcastle Offer have subsequently provided the foundation for our University Learning, 
Teaching and Student Experience Strategy, which continues the Offer’s commitments and builds 
on these to further improve the quality of the learning and teaching experience we give our 
undergraduate students. 

Teaching Quality 

10. The high quality of teaching at Newcastle is clearly demonstrated in our TEF core metrics: our 
NSS performance for teaching is nearly five standard deviations above our benchmark, with 
positive flags for five of the split metrics, and in each of 2014, 2015 and 2016 Newcastle has been 
in the top 30% of UK universities for absolute NSS performance in this area. This high 
performance is consistent with other data on the quality of our teaching. For example Newcastle 
also participates in the International Student Barometer (ISB) survey and achieves very high 
satisfaction ratings from our international undergraduate students on the teaching quality 
measures (although the ISB surveys undergraduate and postgraduate international students, all 
ISB data in this document relates to undergraduate respondents only): 

Table 1: ISB on Teaching Quality, 2013-2015 

Area 2013 2014 2015  Note: ISB runs each autumn at 
Newcastle; 2015 is therefore the 
most recent year where results 
are available. 

Course content 92% 90% 92%  
Expert lecturers 96% 94% 96%  
Good teachers 92% 88% 94%  
Quality lectures 93% 91% 94%  

11. One of the foundations for this strong performance is the academic challenge of our 
undergraduate programmes, underpinned by setting rigorous academic standards through 
programme approval, including robust external scrutiny, and the maintenance of these high 
standards through external examining. Throughout the period covered by this provider submission 
every undergraduate external examiner has confirmed that the academic standards of our 
programmes meet national expectations and are comparable to those of similar UK universities. 

12. The importance of this approach is reflected in the fact that we ask our undergraduates to 
complete the NSS additional questions on course delivery, which include questions on the 
effectiveness of teaching approaches in student learning, and the level of intellectual stimulation 
provided for students by their programme. Whilst not all HEPs opt to ask these questions, the 
overall number of respondents is substantial (Newcastle students constitute less than 4%).  
Newcastle performs strongly in absolute terms and is consistently placed in the top quartile of 
HEPs asking these questions: 
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Table 2: NSS Additional question results – Teaching Quality, 2014 to 2016 

Additional question 2014 2015 2016 
 NU Top 

quartile
NU Top 

quartile 
NU Top 

quartile
The range and balance of approaches 
to teaching has helped me to learn 

83% 80% 81% 80% 82% 80%

The delivery of my course has been 
stimulating 

81% 80% 83% 81% 84% 80%

13. The effectiveness of our undergraduate programmes in developing higher level skills, 
knowledge and attributes is also evident from the recognition by Professional, Statutory and 
Regulatory Bodies (PSRBs). As well as demonstrating external professional recognition of the 
value and rigour of our programmes, the high proportion of our undergraduate programmes 
accredited by PSRBs reflects our institutional commitment to enhancing the employability of our 
students, to support them in reaching their potential after graduation and to make significant 
contributions to society and the economy. The following table demonstrates the extent of the 
PSRB recognition of our undergraduate programmes: 

Table 3: PSRB recognition of Newcastle’s undergraduate programmes, 2013-14 to 2015-16 

 2013-14 2014-15 2015-16
Number PSRBs recognising Newcastle programmes 35 35 39
Number of Newcastle programmes offered with PSRB 
recognition 

104 103 132

Proportion of total undergraduate student body 
studying on a PSRB-recognised programmes 

56% 56% 55%

Note:  the HESA definition of programme accreditation used in Key Information Sets has been 
adopted; the numbers of programmes refer to the number programmes from which students 
graduate, where the programme is accredited.  

Over the last six years (typically PSRB accreditation is subject to review on a cycle of no longer 
than six years) the University has been involved in 26 initial approval and/or review processes by 
PSRBs, and all of the provision under review has been either approved or reapproved. 

14. The partnership between staff and at students at Newcastle, and the University’s commitment 
to listening and responding to the student voice, plays a critical role in the success of our 
undergraduate provision. There is a strong student representative system and culture throughout 
the University. Over the last four academic years the ratio of student representatives to students 
has been 1:19 in three years (1:20 in the other year), and the proportion of student representatives 
who have been trained by NUSU has risen from 57% in 2013-14 to 64% in 2015-16. 

15. We have invested significant resources in collecting, considering and acting on student 
feedback through surveys. In 2012 we piloted a new online system for administering module 
evaluation surveys, along with a requirement that all modules ask a core set of common questions. 
This system and policy was rolled out across the University in 2013, and it is now a key pillar in our 
evaluation and feedback processes. As well as seeking student feedback on modules, and 
requiring academic units to respond to any issues raised by students, our evaluations also include 
two staff-specific questions relating to that module (with appropriate safeguards to protect 
confidentiality of staff-related data). The results of all questions, including those that are staff-
specific, are sent directly to the member of academic staff for each of the modules on which they 
teach to facilitate self-reflection on teaching practice. In addition all academic staff seeking 
promotion are now required to submit the results of the staff-specific questions as part of their 
promotion application. 

16. Careful consideration is given to all student feedback. For example in 2012-13 student 
feedback through the NSS, student-staff committees in academic units and meetings between the 
Library and NUSU demonstrated that there was a need for additional Library and study space. The 
University worked closely with NUSU to address this through a range of short-term measures 
including developing an innovative Pop-up Library to provide significant additional study spaces 
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before and during assessment periods, representing a £0.25M investment in these facilities over 
two years. The University worked closely with students to address the longer term issues this 
raised, investing £4.6M in the purchase, plus £2.8M in the development, of a new library site on 
the Newcastle campus which opened in January 2016. An additional £5.9M commitment will 
enable expansion and enhancement of this new library site from 2017-18. 

17. The development of our Library provision also illustrates the crucial role that students play in 
developing our undergraduate provision, as well as in identifying areas where development is 
needed. In 2012 we employed two student interns to conduct market research to identify what our 
students wanted to see from a planned refurbishment of our main library site. This work formed the 
basis of the design brief for the refurbishment, and has led us to establish a Student 
Communication Team (SCT) in the Library that provides an ongoing mechanism for working with 
students to improve our provision. The SCT has made significant contributions to the design of 
both the Pop-up Library and additional new Library site referred to above. 

18. One of our core institutional values is ‘to accord parity of esteem to research and teaching’, 
and the critical importance the University places on the delivery of high quality teaching is 
manifested in the ways in which we train, support and reward academic staff in relation to learning 
and teaching. We have made significant efforts to increase the proportion of our academic staff 
holding a recognised teaching qualification (Academic Teaching Qualification (ATQ) as definfed by 
HESA), setting ourselves a target in 2013 that 25% of our academic staff should hold a recognised 
teaching qualification by 2017-18. The following table demonstrates our significant progress to 
date: 

Table 4:  Proportion of academic staff holding a HESA-recognised ATQ, 2012-13 to 2015-16 

 Proportion of staff with ATQ Note: these figures are calculated from 
the University’s HESA returns, using 
the methodology employed by HEFCE 
in its December 2016 publication of 
teaching qualification data. 

2012-13 19%
2013-14 39%
2014-15 40%
2015-16 43%

In summer 2015 HEFCE confirmed that we exceeded our benchmark for the proportion of staff 
with an ATQ (this was the last date at which HEFCE circulated separate institutional benchmarks 
for this indicator). We have been pleased with our success, and have subsequently needed to 
raise our target twice, to 40% in 2014 and to 50% in 2016, and are committed to making further 
significant progress in this area (including supporting professional services staff with key roles 
relating to learning and teaching to gain an ATQ). This commitment is being supported by 
initiatives such as requiring new academic staff to have an ATQ in order pass their probation, and 
increasing the total staff resource available to support colleagues to gain an ATQ. We are also 
supporting staff who wish to progress to D3 and D4 of the UK Professional Standards Framework. 

19. The University provides a significant programme of support for staff in continuing to develop 
their teaching practice. As part of the implementation of the Newcastle Offer, in 2012 we 
established the post of Director of Excellence in Learning and Teaching (DELT) in each academic 
unit. As well as providing academic leadership for learning and teaching, DELTs play a crucial role 
in sharing and disseminating effective practice through a University-wide DELT Forum. There are, 
in addition, a wide-range of educational development groups and fora operating across the 
University at academic unit, faculty and institutional levels, and several institutional schemes that 
fund teaching development projects. For example since 2010-11 our University Innovation Fund 
has supported 82 teaching development projects, which require direct involvement of students 
alongside academic staff. This student involvement ensures that all projects are informed by the 
student perspective, as well as providing personal development opportunities for these students. 

20. We provide a rich and diverse network of peer support and development opportunities for staff 
who teach, and this network makes a significant contribution to our institutional teaching culture. 
The impact of this contribution is demonstrated by 10 Newcastle staff being awarded National 
Teaching Fellowships since the scheme was established. This places us joint 15th in the sector for 
the number of NTFs gained, out of the total of 132 HEPs whose staff have received one or more 
NTFs. Once they have received their award our NTFs make significant contributions to the 
development of teaching within the University. For example three of our current NTFs have 



Name of Provider: University of Newcastle upon Tyne 
UKPRN: 10007799 

Page 5 of 15 

founded and lead a Scholarship of Learning and Teaching Forum that undertakes action research 
projects that are focused on improving the student learning experience, projects that are jointly 
conceived and implemented by staff and students (see paragraph 24). 

21. We have a significant programme of formal development opportunities to facilitate the 
development of teaching practice by staff. One of the priorities in the Newcastle Offer has been to 
support the development of leadership in learning and teaching. We offer a comprehensive suite of 
development opportunities for those academic staff taking up specific learning and teaching 
leadership roles. We also identified that these staff need to be supported to develop leadership 
and management skills, as well as learning and teaching expertise. We therefore commissioned 
the Leadership Foundation for Higher Education to deliver a specific leadership and management 
programme for DELTs, which ran in 2013, 2014 and 2016. The 2016 programme was opened up 
to Degree Programme Directors as well as DELTs as part of our commitment to developing our 
learning and teaching leaders, and in 2017 the programme will be widened still further to include 
Senior Tutors (who lead on personal tutoring in our academic units). 

22. This support for the development of teaching practice, particularly our work to strengthen 
learning and teaching leadership, plays a crucial role in ensuring we deliver excellent teaching. Our 
success in this was highlighted when our 2016 QAA Higher Education Review identified two 
features of good practice: ‘the comprehensive support, development and career opportunities for 
staff involved in learning and teaching, which has contributed to the improvement of learning, 
teaching and quality assurance’, and ‘the design of key roles within academic units and the training 
of staff to fill these roles, which has strengthened the leadership of learning and teaching’. 

23. Our active support and facilitation of excellent teaching sits alongside our commitment to 
ensure that this excellence is recognised and rewarded. In 2009 we instituted our Vice-
Chancellor’s Distinguished Teachers’ Awards to recognise exceptional teaching and contributions 
to the student learning experience, and since that time we have made over 20 such awards. In 
2011-12 this scheme was joined by Student-led Teaching Awards, renamed the Teaching 
Excellence Award scheme (TEAs) from 2012-13. Run by NUSU and supported financially by the 
University, the TEAs are awarded by NUSU on the basis of student nominations. The success of 
this scheme is demonstrated by the fact that in each of the last three years over 300 nominations 
for TEAs have been received from students. NUSU is now using these nominations as a rich 
source of data to analyse student views on what constitutes excellence in teaching, and the 
University is supporting the dissemination of this analysis. 

24. A commitment to reward excellent teaching was one of the key planks of the Newcastle Offer. 
Our promotions criteria allow promotion up to and including professorial level on the basis of 
teaching excellence. To support staff applying for promotion on this basis we established a reward 
and recognition project led by two of our NTFs (who were also joint leads on an HEA-funded, 
international project on this topic). This has led to the development of specific resources to support 
staff seeking promotion on the basis of teaching excellence. These include an Evidence Base 
document giving guidance on how to demonstrate this excellence in the context of a promotion 
application, and a series of case studies of staff who have already gained promotion on this basis. 
These resources are available online to all staff on a dedicated microsite. In addition a specific 
development programme for staff wishing to seek promotion on the basis of excellent teaching, 
offers workshops; one-to-one support; and writing workshops. Promotions committees have been 
briefed on the consideration of promotion applications based on claims of excellence in teaching. 

25. We have monitored the impact of this work on the outcomes of our promotions process, by 
considering a rolling three year average of the number, and success rates, of teaching-based 
promotions compared to those made on other grounds: 

Table 5: Promotions on the basis of teaching, research and teaching/research, 2011-12 to 
2015-16 

 2011-12 to 2013-14 2012-13 to 2014-15 2013-14 to 2015-16
Basis for promotion A S % A S % A S %
Teaching and scholarship 76 34 45% 81 42 52% 86 50 58%
Teaching and research 143 69 48% 158 73 46% 154 72 47%
Research 195 107 55% 182 83 46% 164 70 43%
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Key: A – number of applications; S – number of successful applications; % - percentage of total 
applications that were successful. 

This demonstrates that our work in this area is having a positive impact in ensuring excellent 
teaching is rewarded. 

26. Our approaches to assessment and feedback make a significant contribution to our 
undergraduate students’ learning. This has been a challenging area for the University. In the early 
years of the NSS the University’s performance for assessment and feedback was poor. A 
concerted, institution-wide effort to address this, and to improve the effectiveness of our 
assessment and feedback, was a particular focus of the implementation of the Newcastle Offer 
and continues to be a focus of our Learning, Teaching and Student Experience Strategy. Our 
success is evident from the fact that in 2010, prior to our initiatives, the University’s overall score 
for assessment and feedback was 63%: in NSS 2016 this had risen to 73%, so our performance 
over the last three years is now 1.9 standard deviations above our benchmark. 

27. The University and NUSU worked collaboratively to develop University Assessment and 
Feedback Principles, with clear commitments reflected in our Student Charter. The Assessment 
and Feedback Principles have been used as the basis for developing a raft of new policies that 
place particular emphasis on the timeliness and clarity of feedback on assessed work (with a 
maximum 20 working day turnaround target for the return of assessed work), and we have put in 
place robust processes to monitor adherence to these requirements. Alongside these changes to 
policy and process we have also supported staff and academic units to develop their assessment 
practice: for example in 2013 our Innovation Fund focused specifically on assessment and 
feedback and supported 10 projects in this area; there have been joint University-NUSU 
campaigns on this topic; and the University has developed student-facing video guides to 
assessment and feedback. 

28. We have also invested significantly in electronic assessment and feedback, through two 
initiatives: the development and implementation of our Online Assessment and Feedback (OLAF) 
system, and supporting the use of online assessment tools through our Virtual Learning 
Environments (including the maths-focused Numbas VLE developed by the University and used 
internationally, and WebPA an online group and peer assessment tool). Both approaches support 
and ensure robust and effective assessment practices, while providing the facility for enhanced 
feedback to students (for example telling them where their performance for a given online 
assessment places them within their cohort). The University has supported the use of online 
assessment, recognising that its use must be appropriate for the particular pedagogic and 
disciplinary context. Nevertheless online assessment is in use across all our faculties, and growth 
in its use has been significant. The number of student sittings using the OLAF system has 
increased from 9,000 in 2012-13 to over 14,000 in 2015-16, and the number of assessments 
delivered online has also increased significantly: 

Table 6:  Number of assessments delivered online to undergraduate students, 2012-13 to 
2015-16 

 Number of exams/assessments 
Technology used 2012-13 2013-14 2014-15 2015-16
OLAF 101 114 106 122
Blackboard 568 555 770 772
Numbas (maths-focused VLE) N/A 223 251 226
WebPA  10 36 70 90
Totals 679 928 1197 1210

29. The effectiveness of the action we have taken is clear from the improvement in our NSS results 
for assessment and feedback, evident from the individual question scores: 

Table 7:  Increases in NSS scores for assessment and feedback, 2011-2016 

NSS question 2011 2012 2013 2014 2015 2016
5. The criteria used in marking have 
been clear in advance 

73% 74% 76% 75% 76% 76%
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6. Assessment arrangements and 
marking have been fair 

74% 75% 78% 79% 78% 81%

7. Feedback on my work has been 
prompt 

65% 65% 69% 71% 71% 73%

8. I have received detailed comments 
on my work 

62% 63% 68% 69% 68% 70%

9. Feedback on my work has helped 
me clarify things I did not understand 

56% 56% 60% 62% 64% 65%

For three of these questions (6, 8 and 9) the increase in our scores exceeded the average 
increase across the sector, and the impact of our initiatives to improve the timeliness and useful of 
feedback are clear from our significantly improved performance on questions 7 and 9. 

Learning Environment 

30. The effectiveness of the support we provide to our undergraduate students is clear from our 
performance on the TEF metric for academic support: we are 3.7% above our benchmark for the 
period 2014-2016, with a z-score of plus 9.8. Our split metrics on this indicator are also 
exceptional, as we are 3% or more, and three standard deviations or more, above our indicator in 
13 of our 15 split metrics (and for the other two we have also been positively flagged). Our 
performance is also strong in absolute terms: in 2014, 2015 and 2016 our NSS scores for 
Academic Support have placed us in the top 10% of UK universities on this measure. 

31. The impact, effectiveness and consistently high level of our academic support is confirmed by 
the results of the ISB in relation to our international undergraduate students: 

Table 8: ISB on Academic Support – undergraduate respondents only, 2013-2015 

Area 2013 2014 2015
Language support 94% 90% 93%
Learning support 91% 91% 93%

We also significantly out-perform our benchmark for undergraduate non-continuation by 4.4 
standard deviations, with over 97% of our undergraduate students progressing from the first year 
of their programmes. Our high progression (and therefore low non-continuation) rates are also 
evident from the fact that we consistently rank highly among the multi-subject universities in the UK 
for non-continuation: in each of the last three years for which data is available we have been in the 
top 20 of UK universities for undergraduate progression. 

32. A central feature of the learning environment we provide for our undergraduate students is our 
explicit commitment in our Learning, Teaching and Student Experience Strategy ‘to promote 
research and teaching such that each of our core activities enhances and is enhanced by the 
other’. This enriches the learning environment for our students; helps them to develop the skills 
and attributes that will allow them to be successful after graduation; and ensures that we challenge 
and stretch our students, so that they fulfil their potential. Given the breadth of disciplines we offer, 
the ways in which the links between research and teaching are manifested varies in different 
subject areas so that students experience research in ways that are appropriate to their discipline. 
This takes place in a clear institutional context that recognises and values the links between 
research and education, and requires that these links be made in all our undergraduate 
programmes. 

33. The requirement to link research and teaching in our undergraduate programmes is firmly 
embedded in our processes for programme design, development, monitoring and reapproval. 
Ensuring that teaching is informed by research is a focus of programme design, and this is tested 
thoroughly at approval (including by seeking confirmation from an external subject specialist that 
this requirement has been met). All external examiners are asked to comment annually on whether 
the programmes for which they are responsible evidence links between research and teaching, 
and this is a specific focus in the periodic review of programmes as demonstrating this link is 
required in order for existing programmes to be reapproved. 

34. As well as ensuring that our curricula are informed by research, we are also committed to 
providing our undergraduates with opportunities to develop the skills to undertake research and 
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that they are given opportunities to do research. Undertaking a capstone research project or 
dissertation is required in the majority of our undergraduate programmes, and in almost all 
programmes where it is not a requirement students are given the option of undertaking such a 
project or dissertation. Consequently in 2015-16 96% of our undergraduate programmes included 
a final year project or dissertation as either a compulsory or optional module, and of the students 
on these programmes 87% undertook such a module. These figures exclude our three clinical 
undergraduate degrees (medicine, dentistry and speech and language sciences), as the highly 
regulated nature of their curricula does not allow students on these programmes to undertake a 
capstone dissertation or project module in the final year. However, all three programmes include 
elements that require students to develop and demonstrate their research skills. Additionally, in 
2015-16, 18% of our undergraduate medical students intercalated (the majority to taught master’s 
programmes) in order to study degrees that require them to undertake significant research 
projects. 

35. In addition to these opportunities within programme curricula, we have a long-established 
Research (Vacation) Scholarships Scheme. This scheme offers undergraduate students the 
opportunity to undertake research projects defined by them over the summer vacation, based in, 
and working with academic staff from, one of our academic units. Crucially, these are paid 
opportunities which are awarded on a competitive basis, and participants undertake their project as 
a supernumerary module the results of which are included on each participating student’s HEAR. 
In each of the last four years we have received over 100 applications to this scheme, and have 
awarded a total of 290 scholarships. The quality of the work undertaken by holders of Vacation 
Scholarships, and the benefits of these Scholarships to students, is such that having awarded 65 
and 55 Scholarships in 2013 and 2014 respectively in the last two years we have increased the 
funding available and awarded 85 in both 2015 and 2016. 

36. Given our commitment to link our research and teaching in ways that benefit our students, in 
2015-16 the University commissioned one of our Associate Deans, supported by a student intern, 
to conduct a research project examining how effectively we were meeting this commitment. 
Conducted using a mixed methods methodology combining quantitative data (a bespoke student 
survey carried out for the project, to which there were over 300 responses) and qualitative data 
(interviews with DELTs in academic units, and student focus groups), this research project 
identified that the University has had significant success in this area. In the student survey 
conducted for the project, 48% of undergraduate respondents indicated that they felt that academic 
staff valued research and teaching equally while a further 24% felt that academic staff valued 
teaching more than research. Additionally 70% of undergraduate respondents agreed or strongly 
agreed that the research in their academic unit informed the teaching on their programme. 

37. The effectiveness of our work to enrich the learning environment for our undergraduate 
students experience by linking teaching and research is also evident from external surveys. For 
example through the NSS Additional Questions we ask our final year undergraduate students how 
far they agree with the statement ‘My learning has benefitted from modules that are informed by 
current research’. Our results for this question are both high in their own right, and place us within 
the top quartile of HEPs asking this question: 

Table 9: NSS Additional question results – research-teaching links, 2014-2016 

 Newcastle Top quartile
2014 86% 81%
2015 86% 81%
2016 85% 81%

These strong results are echoed by those from our international undergraduate students in the 
ISB. These students are asked to indicate whether they are satisfied with the level of research 
activity, and international students at Newcastle express very high levels of satisfaction: in 2013 
this stood at 89%, and in both 2014 and 2015 it was 92%. 

38. Addressing issues of employability and professional practice, and providing effective academic 
support for students, are also crucial elements of our learning environment for undergraduate 
students. The first of these is considered in more detail below (see paragraphs 51 to 54). The 
effectiveness of the academic support we provide to students is clear from our core TEF metrics in 
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this area. Our strong outcomes for academic support and non-continuation reflect the significant 
work we have undertaken to provide effective support to our students. For example in 2010 we 
comprehensively overhauled our personal tutor system, introducing a new Framework for Personal 
tutoring that set out clear requirements for the provision of personal tutoring, alongside establishing 
a Senior Tutor role in each academic unit to oversee the implementation of the new Framework 
(and introducing first a Forum, and then specific training, to support Senior Tutors). 

39. The commitment to this Framework was emphasised in the Newcastle Offer, and further 
supported by the development and roll-out since 2013 of our ePortfolio system to support tutors 
and tutees. ePortfolio was rolled out as part of the implementation of the Newcastle Offer, and as 
well as providing a range of functionality to support students to record and reflect on their personal 
development it supports the offering and recording of tutorial meetings. We place particular 
emphasis on establishing the tutor-tutee relationship in the tutee’s first term as a Newcastle 
undergraduate. ePortfolio provides us with a mechanism to ensure that the first term tutorial 
meetings required by the Framework are taking place, and participation rates are closely 
monitored in relation to a University-wide benchmark introduced in 2014. 

40. ePortfolio also provides academic staff (in their role as tutors) with easy access to key 
information on the marks achieved, and academic progression, of their tutees, making an 
important contribution to the effectiveness of tutorial support. In parallel each student is able easily 
to access information on their marks and academic progression through online portals. We are 
now building on these approaches to develop broader learning analytics capability, and have 
recently received HEFCE Catalyst Funding for a project on learning analytics. 

41. The Newcastle Offer further enhanced the support we provide to our new undergraduate 
students by establishing peer mentoring across the University. Building on successful pilots in 
specific units, since 2013 all new undergraduate students are allocated a peer mentor who is 
typically an undergraduate student from a later year of study, based in the same academic unit as 
their mentee. Their role is to support new undergraduate students to integrate into the University 
and their programme, academically, socially and culturally. The peer mentors in turn benefit from 
the opportunity to develop and practise a range of transferrable skills, and they are supported in 
this through face-to-face training, and online resources. Whilst participation in peer mentoring is 
not compulsory our survey of undergraduate mentees demonstrated that in 2014-15 and 2015-16 
92% and 90% of respondents reported that they had engaged with their mentors and that following 
their period as mentees, a significant majority of these students (85% and 78% in 2014-15 and 
2015-16 respectively) felt that they had benefited from the scheme. 

42. Personal tutoring, ePortfolio and peer mentoring are each offered to all undergraduate 
students. We also provide co-ordinated student services in a single, purpose-built building close to 
the Students’ Union, to provide students with integrated and holistic support. We believe that the 
robust design and effectiveness of these (and other) methods of supporting our students are clear 
from both the overall metrics for academic support and non-continuation, and the fact that we have 
multiple positive flags, and no negative flags, for the split metrics in these areas. We also support 
all undergraduates by supplementing academic skills development within academic programmes 
through our Writing Development Centre and Maths-Aid service, both of which have been available 
to students for over a decade. At the same time the University recognises that there are specific 
student groups with specific needs in terms of academic support, and we have implemented 
initiatives to meet these needs. 

43. For example between 2012 and 2015 the number of undergraduate students declaring a 
disability has risen from 1,064 to 1,523, an increase of 43% over a period when our total 
undergraduate numbers only grew by 17%. Within this there have been significant increases in the 
numbers of our undergraduate students declaring a long-term mental health difficulty (from 54 to 
112; 107% increase), a specific learning disability (685 to 887; 29% increase) and multiple 
disabilities (18 to 24; 33% increase). We are committed to providing inclusive teaching strategies 
across all disciplines (including Technology Enhanced Learning), and to providing specific support 
to students with disabilities. The effectiveness of this is demonstrated by the positive double flag 
for students with disabilities in relation to our core metric for academic support, and this also 
contributes to the positive flag for the highly skilled employment outcomes for students with 
disabilities. We have also introduced targeted initiatives to support students with specific 
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disabilities. For example, in 2013-14 we introduced innovative holistic support mechanisms for 
students with Autism Spectrum Disorder through three schemes: the Autism/Asperger’s Support 
Network (AASN); Social Mentoring; and a pre-registration Transition Event for new students. We 
are already starting to see the impact of this initiative: for example there was a 100% retention rate 
for students who attended the first Transition Event, and in 2015 this initiative won the Times 
Higher Education Leadership and Management Award for Outstanding Support for Students. 

44. Our approaches to academic support provide an environment that enables our undergraduates 
to reach their potential. The final key element of this is reflected in the physical and virtual 
resources we make available. We have invested significantly in the development of our physical 
and digital environment, to ensure that the resources are in place to support delivery of the 
Newcastle Offer and our Learning, Teaching and Student Experience Strategy. Over the period 
2011-12 to 2015-16 our total expenditure on developing our learning environment, and supporting 
learning and teaching projects, has been £20.9M. This total includes expenditure on refurbishing 
our learning and teaching estate, but does not include capital expenditure such as the new Library 
site referred to in paragraph 16. 

45. Effective information resources and services are essential to the provision of excellent learning 
and teaching. There is clear evidence of our commitment to providing high quality information 
resources, and of our success in meeting the needs of our undergraduate students. Over the last 
three years for which data is available we have been placed in the top 20 for the percentage of 
library expenditure spent on information resources. The impact of this is clear from the fact that 
over the last three years we have been placed in the top 30 for information provision per student 
FTE. The effectiveness of our provision in this area is reflected in our exceptional results in the 
NSS and ISB: 

Table 10: NSS results for Question 16 on library resources and services, 2014-2016 

 % Agree Ranking among multi-subject UK universities 
2014 94% =9 
2015 93% =9 
2016 93% =6 

Table 11: ISB results for library resources and services, 2013-2015 

 2013 2014 2015
Physical library 94% 95% 95%
Online library 94% 95% 97%

46. We have also focused on providing a high quality digital environment for our students. For 
example, the investment in learning and teaching resources referred to in paragraph 44 includes 
over £5.5M on the digital environment. This significant investment in our digital infrastructure (for 
example rolling out pervasive Wi-Fi across our Newcastle campus, including halls of residence) 
has supported significant advances in the way we use Technology Enhanced Learning to support 
the learning of our students. 

47. As part of the Newcastle Offer we developed a University-wide Virtual Learning Environment 
(VLE) Threshold Standard. This requires that a VLE site is in place for every one of our 
undergraduate modules, and defines a minimum set of information and resources that must be 
included in each of these VLE sites. Implementation of this is monitored annually, and this 
monitoring demonstrates that the Threshold Standard has been implemented effectively. We have 
also rolled out a comprehensive lecture capture service, known as ReCap. We have installed this 
in all our centrally-supported teaching spaces (220+ rooms), enabling the recording of all 
appropriate undergraduate lectures (recognising that are some circumstances where it is not 
appropriate to record lectures): our default approach is that every lecture is recorded, unless the 
lecturer opts out from this. The success of this initiative is evident: 

Table 12: Number of undergraduate lectures recorded and number of views, 2012-13 to 
2015-16 

 2012-13 2013-14 2014-15 2015-16
Total number of lectures recorded 10,783 21,391 18,561 24,385
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Total number of views of recorded lectures 164,032 279,121 392,214 647,235

The large number of lecture recordings through ReCap demonstrates the extent of the additional 
resource provided to our undergraduate students through lecture capture. The value that our 
students place on this resource is also clear. The total number of views of ReCap recordings has 
increased by 295% between 2012-13 and 2015-16, and the average number of views per lecture 
recording has increased from 15.2 to 26.5. As important is the fact that the median view length of a 
ReCap recording of an undergraduate lecture is 23 minutes, as this demonstrates that the majority 
of the use of ReCap recordings is by students seeking to revisit or reinforce specific points from 
lectures and not using the lecture recording as a substitute for lecture attendance. As such it is 
giving students opportunities to personalise their learning from lectures. 

48. ReCap and our approaches to online learning are largely made available to students through 
our VLEs. The positive impact of these developments, alongside the implementation of our VLE 
Threshold Standard, is evident from our exceptionally strong performance in the ISB:  in the 2013, 
2014 and 2015 ISB surveys our scores for Virtual Learning were, respectively, 95%, 95% and 
97%. The effectiveness of our overall IT provision to support student learning is clear from our ISB 
results for Technology, and NSS results for IT provision (in the top quartile among UK universities): 

Table 13: ISB and NSS results for IT resources, 2013-2016 

 NSS % Agree ISB % Agree
2013 92% 93%
2014 91% 94%
2015 92% 95%
2016 92% Not yet available

Student Outcomes and Learning Gain 

49. The University’s strategic focus is to support the progression of our undergraduate students 
into highly skilled graduate destinations, and our commitment to this has led us to invest heavily in 
careers and enterprise support. Our success in this area is demonstrated by the increase in the 
proportion of undergraduates achieving such destinations from 78.5% to 81.7% across the three 
years covered in the TEF metrics, and that we exceed our benchmark by 2.5 standard deviations. 
This echoes other external indicators of our success: for example we have improved our 
performance for graduate prospects as defined by the Sunday Times Good University Guide, 
increasing from 75.4% in the 2012 Guide to 82.6% in 2017 and we now stand 15th in the UK on 
this measure. We are also consistently ranked in the top 20 of UK universities targeted by 
graduate employers (for example in the annual The Graduate Market report produced by High 
Fliers). 

50. The make-up of our student body, together with the University’s civic mission, means that as 
well as our work with national recruiters to achieve good graduate outcomes for employment and 
further study, we place great emphasis on sourcing placement and graduate employment 
opportunities in the region, including with small and medium sized businesses. Our success in this 
can be seen in the fact that irrespective of their ambitions, those remaining in the North East – the 
region with the lowest employment rate in the country (3.5% below the UK average) are as likely to 
achieve highly skilled outcomes as those who relocate to other parts of the UK. In fact, our mature 
students, who are often tied geographically, achieve employment outcomes 9.4% above the 
University percentage for those in highly skilled outcomes, with 88.9% in either highly skilled 
employment (74.0%) or further study (14.9%). The following graph shows the steady increase in 
positive outcomes for both regional and national employment: 

Table 14: Rates of highly skilled employment or further study, 2011 to 2015 

DLHE Year UK North East
2011 79% 78%
2012 80% 82%
2013 81% 82%
2014 82% 83%
2015 85% 84%
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51. The primary way in which we support positive graduate destinations and outcomes for all 
undergraduate students is by embedding employability and enterprise in our undergraduate 
curricula. The extent of our engagement with PSRBs (see paragraph 13) plays an important role in 
this, as external accreditations ensure that our programmes are informed by the current needs of 
professional practice. Alongside this, our disciplines with professionally-orientated programmes 
have an industrial advisory board or equivalent that plays an important role in advising on 
curriculum review and development. In other areas there is extensive co-delivery of undergraduate 
programmes ensuring that this provision is constantly informed by issues at the forefront of 
professional practice. 

52. In order to embed current and valid skills within our undergraduate programmes we have 
worked with employers to develop a Graduate Skills Framework, which identifies the critical skills 
and attributes employers are seeking from graduates. Every undergraduate module we offer is 
mapped against the Framework, to demonstrate which of the Framework’s skills the module 
supports students to develop. This information is published in our module catalogue. This allows 
students to be clear which key skills they are developing through each of their modules, and to 
select optional modules that enable them to develop or enhance specific skills. 

53. Work-based placements are an important part of many of our programmes: in 2015-16 49 of 
our undergraduate programmes include the opportunity for students to undertake work-based 
placements for a full academic year. These allow students to apply and develop the learning from 
their programmes in a work-based setting, and gain work experience that benefits them in terms of 
both the final year of their programme and their employment destinations following graduation. 
Over the period 2014-16 96.4% of undergraduates who have undertaken a placement are in 
employment or further study, while 88% are in highly skilled employment, both of which far exceed 
our overall performance. The success of such placements in improving the post-graduation 
destinations of our students has prompted us to approve in 2016 a policy and associated staffing 
model which means that from 2017-18 all undergraduate students (except those on clinical 
programmes, and other accredited undergraduate programmes that already offer students 
opportunities for a work placement) will have the opportunity and support to undertake a work-
based placement year. 

54. Employability modules are embedded in many of our undergraduate programmes, and over a 
fifth of our undergraduates undertake one or more of these modules while studying with us (21.8%, 
24.7% and 23.0% respectively of the cohorts that graduated in 2013, 2014 and 2015). These 
modules address ‘readiness to work’ and ‘employability skills’ in a focused way, supporting a 
higher proportion of successful outcomes for the students engaging with them. Progression into 
highly skilled outcomes for UK undergraduates undertaking an employability module in the last two 
years was 80.4%, which is 0.9% higher than the University’s overall performance on this metric. 
We also provide a range of elective 20 credit modules, including a Career Development Module 
that offers a 70-hour work placement which is a partnership project with NUSU. Outcomes from 
this module for UK undergraduate students showed positive improvements on employment and 
further study with 95.4% of students from this programme progressing on to employment/further 
study destinations as compared to an overall University outcome of 94%. 

55. This provision within the curriculum is complemented by extensive extra-curricular 
development opportunities, provided by both the University and NUSU. These opportunities are 
publicised to our students through our ‘ncl+’ brand, structured around six themes: enterprise and 
entrepreneurship; work experience and student jobs; cultural and social activities; volunteering; 
global opportunities; University and community representation. University opportunities include an 
institution-wide Language Programme which offers undergraduates credit-bearing modules across 
seven different modern languages, as well as the chance to study over 130 languages at our 
specialist Language Resource Centre; and support for gaining work experience through initiatives 
such as Jobs on Campus (JobSOC) and Newcastle Work Experience (NWE) placements (see 
paragraph 58). These opportunities are supplemented by those available through NUSU. For 
example the NUSU runs an extensive volunteering programme, and in 2015-16 4,733 students 
participated in this scheme, Go Volunteer. Additionally over 9,000 of our students participate in 
NUSU clubs and societies, with the opportunities for personal development that this engagement 
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brings (this data relates to all students as it is not possible for us to disaggregate undergraduate 
and postgraduate students). 

56. This extra-curricular provision gives our students important opportunities to personalise their 
learning: to develop knowledge and skills that add to those gained from their academic 
programme, and which respond to development needs and priorities they have identified 
themselves. We also support students to maximise the benefit they gain from such opportunities 
by making available to all undergraduates an online ePortfolio that allows them to record and 
reflect on the learning and development gained from extra-curricular activities. We recognise these 
developments through our ncl+ Award. To achieve this award students must complete a minimum 
of 70 hours of extracurricular activities from three different areas of experience, blog about their 
learning and present the skills they have gained by answering competency questions typical of 
those used by graduate recruiters. During its pilot year in 2014-15 the ncl+ Award was achieved by 
189 students, and it is now growing rapidly with 264 students gaining the ncl+ Award in 2015-16 
and 936 undergraduates registered on the award in the current academic year. 

57. We place significant emphasis on supporting our undergraduate students to gain relevant and 
valid work experience that will support them in achieving highly skilled outcomes following their 
graduation. One of our strengths is the access to employers, potential investors and businesses 
we provide our students. As well as advertising over 3,000 graduate jobs, 1,300 work experience 
opportunities and 700 part time roles, our Careers Service organises an annual programme of 
employer presentations, employer-led skills sessions and four major careers and recruitment fairs, 
as well as smaller fairs such as Insights into Teaching and events such as Creative Careers Week. 
Our recruitment fairs were attended by over 5,000 students, whilst our programme of employer 
presentations and skills sessions reached over 1,700 students in 2015-16. 

58. In addition to the provision detailed in paragraphs 54-57, and the nine to 12 months 
placements undertaken within academic programmes (see paragraph 53), our Careers Service 
runs our JobSOC scheme. This offers temporary and casual work assignments in the University to 
current Newcastle students. Students apply to become part of a Student Temp Pool to undertake 
short term paid assignments. Our bank of JobSOC students (309 students registered, of which 184 
are undergraduates) worked a total of 24,562 hours in 2015-2016. We also operate our Newcastle 
Work Experience scheme, which provides students with the opportunity to undertake paid, flexible 
and challenging project-based placements in the University and local businesses. We offer two 
programmes: Term time, where students work 100 hours on a part time basis between October 
and May; and the Summer Programme, where students and graduating Newcastle University 
students work part or full-time over a five or 10 week period, from June to September. The number 
of NWE placements undertaken has more than doubled from 115 in 2010-11, to 274 in 2015-16, of 
which 53% were undergraduate student placements (146/274). The positive impact of these 
opportunities on student outcomes is clear from the following table: 

Table 15: Impact of work experience programmes on UK undergraduate students’ 
employability as measured through DLHE outcomes, 2014-2016 

 Employment Highly skilled employment
University overall 94.0% 79.5%
9 to 12 month in-programme placements 96.4% 88.0%
Part-time on campus employment 97.0% 80.6%
Newcastle Work Experience 97.3% 86.4%

These programmes are particularly effective in supporting students with disabilities or from 
widening participation backgrounds to secure highly skilled employment. In the past three years, 
87% of disabled students participating in NWE have achieved highly skilled employment outcomes 
(7.5% above the University’s average for this measure), together with 85.7% of those from low 
participation neighbourhoods (6.2% above the University average). 

59. We also support our students to achieve positive outcomes through the considerable 
emphasis we place on enterprise education. This was identified as an institutional priority in 2012 
through a Vice-Chancellor’s Think Tank whose membership was half staff and half students, and 
since 2013 we have doubled our enterprise team from four to nine staff. This team supports both 
enterprise education and student business start-ups, under the internal brand Rise Up. Our 
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support for student business start-ups has been overseen by an Entrepreneurship Steering Group 
chaired by a NUSU sabbatical officer. 

60. The success of this initiative is demonstrated by a steady increase over the last three years of 
student business creation. The DLHE survey shows that there has been a 32% increase between 
2014 and 2016 in students starting their own business/being self-employed (from 56 to 74). The 
positive impact of enterprise education is also clear from our Higher Education-Business and 
Community Interaction Survey (HEBCIS) returns, with the most recent return demonstrating 
notable rises in the indicators for graduate start-ups: 

Table 16: Evidence of graduate start-up activity as reported in the HEBCIS return, 2014-15 
and 2015-16 

 2014-15 2015-16 Change % Change

Number of new start-ups supported 34 36 +2 +5.9%

Total number of active firms (since 2000-01) 133 156 +23 +17.3%

Number of active firms surviving at least 3 years 62 63  
Estimated current FTE employment, all active 
firms 

319 421 +102 +32%

Estimated current turnover of all active firms £14.8M £20.4M +£5.6M +37.7%

Estimated external investment received £2.2M £6.1M +£3,M +183.7%

Note: The figures given for each year total activity in the HEBCIS return for For Profit, and Social, 
enterprises. 

61. In addition to its business start-up work, our enterprise team has a wider aim to enhance 
student employability through the development of enterprise skills. Each academic unit is assigned 
an Enterprise Adviser who works with the academic unit to deliver bespoke sessions to students, 
organise enterprise challenges and raise awareness of the support available. Through these 
activities, we have seen a significant rise in engagement with Rise Up activities, increasing from 
1,072 such engagements in 2012-13 to 2,618 in 2015-16. 

62. The impact of our increased activity in, and focus on, enterprise education is also clear from 
the fact that those engaging with Rise Up achieve highly skilled outcomes that are 2.8% above the 
University’s overall score of 79.5% on this measure. Our students with disabilities benefit in 
particular from this activity. Indeed, 85.5% of disabled students who engaged with Rise Up in the 
past three years have progressed to highly skilled outcomes, which is 6% higher than the overall 
University performance on this measure. 

63. The success of our enterprise education activity in supporting students with disabilities in 
achieving highly skilled employment outcomes is one example of our success in ensuring that we 
support all student groups to achieve graduate level destinations following successful completion 
of one of our undergraduate degrees. This is also evident, for example, in relation to students from 
a widening participation background. 

64. We have addressed a challenging set of circumstances around the ‘Work and Further Study 
benchmark with a range of successful initiatives targeting widening participation students. Our 
OFFA Agreement shows that our record of Widening Participation in the North East is outstanding. 
We not only significantly exceed all of the national WP benchmarks in terms of the WP profile of 
North East entrants, but we also continue to make good progress against the overall benchmarks. 
Analysis of our DLHE outcomes shows that students from low participation neighbourhoods have a 
higher unemployment rate upon graduation. These factors impact on our performance against a 
benchmark which does not take social disadvantage into consideration. In real terms, we have put 
a significant amount of work into improving graduate outcomes for students from widening 
participation backgrounds and contributing positively to graduate employment in one of the most 
challenging employment regions in the UK. 

65. We have a long-established and effective widening participation scheme, PARTNERS. 
Launched in 2000, this scheme initially focused on supporting the progression of students from a 
widening participation background who were based in the North East and has now expanded to 
operate nationally. As well as supporting increased recruitment of students from widening 



Name of Provider: University of Newcastle upon Tyne 
UKPRN: 10007799 

Page 15 of 15 

participation backgrounds, PARTNERS ensures that we provide support to these students once 
they have joined the University. This support is focused on providing opportunities to gain work 
experience and develop social capital by providing Careers Insights bursaries to support work 
experience and career development as well as offering a range of bespoke events. Our Careers 
Service and the Marketing and Students Recruitment Teams have developed a successful 
partnership which provides targeted support for PARTNERS students from pre-entry stage 
onwards, offering information, advice and guidance around career planning and employability. This 
initiative has resulted in a year-on-year improvement in destinations outcomes for PARTNERS 
students with a 10.7% increase in progression into highly skilled outcomes in the last 3 years: 

Table 17: Proportion PARTNERS Students progressing to Highly Skilled Employment and 
Further Study 

 DLHE Year 
 2012-13 2013-14 2014-15
PARTNERS Progression to highly skilled 
employment and study 61.2% 68.1% 71.9%

We have also seen a year on year increase in access to the Careers Service by students from 
Widening Participation backgrounds from 774 in 2012/13 to 1331 in 2015/16 which highlights the 
success of this campaign in encouraging students to access the support they need to improve their 
outcomes. 

66. We are now building on this success by establishing our Careers Insights Programme. 
Launched in 2014-15, the Career Insights Programme supplements our existing employability 
support for students from widening participation backgrounds, offering bespoke and targeted 
opportunities to students. Initial indications of the effectiveness of this programme are extremely 
positive, with over a third of students participating in the pilot stating that they secured work 
experience or a placement as a direct result of engaging with the scheme. The Programme has 
benefited our undergraduates during the current TEF assessment period. The first of these 
students will not graduate until July 2017 so we do not yet have evidence of the impact of the 
Programme on graduate destinations, but feedback to date on the Programme indicates it is likely 
to deliver noticeable benefits to participants in terms of graduate destinations. As part of the 
programme evaluation students were asked to rate themselves against 18 confidence markers 
based around employability and effective networking before, during and after the programme, 
feedback showed increased confidence for all students in 13 out of the 18 confidence markers. 

67. Our commitment to supporting our students and graduates to achieve successful outcomes 
does not end at graduation. As well as a comprehensive Alumni package offering networking and 
professional development opportunities for life, graduates can continue access support from the 
Careers Service for up to three years after they graduate (including start-up support, one-to-one 
advice and guidance and events such as our 'Graduate Day' which aims to put unemployed 
graduates in contact with local employers). 

Conclusion 

68. The educational experience we offer to our undergraduate students has one fundamental aim: 
to provide our students with exceptional opportunities to fulfil their potential while they are studying 
with us, and thereby allow our students to optimise their personal and professional success once 
they have graduated from Newcastle. This is what we mean by our philosophy of providing our 
students with an education for life, and this is what underpins our commitment to teaching 
excellence. This submission has set out both the evidence for our success in meeting this 
commitment, and how this success is based on systematic, deliberate actions taken across our 
institution and built on collaboration and partnership across all parts of the University, including the 
close partnership between staff and students. These features characterise undergraduate 
education at Newcastle, and will continue to do so in the future. 


